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условиях школьного обучения уже не может в такой мере, как родном 
средством «присвоения» общественного опыта, орудием познания действии В 
Овладение иностранным языком чаще всего определяется «удовлетворен!!! 
учебно-познавательной потребности, либо потребности осознания формы пирії І 
собственной мысли»- Как отметил Л. В. Щерба, «наблюдения над языком и 
наблюдениями над мышлением...» и «выполняет эту предпосылку, заставляя 
останавливаться на потоке своей речи, а, следовательно, и мышления, і 
членить его на части, вдумываться в соотношение этих частей, сравнивал, и || 
другом и углублять этим их понимание. Необходимо также обратить внимини 
характеристику языка как «средства удовлетворения коммуникативной потребив 
выражения мысли, чувства, воли». И родной, и иностранный язык выступаю! и 
качестве. Однако родной язык первым становится естественной, натуральной фо| 
осознания существования и обозначения эмоционально-волевой сферы чело! 
Любой другой язык, сосуществуя, не замещает и тем более не вытесняет родним 
в этой функции. Свидетельством этого является тот факт, что самое нити 
Н е п р о и з в о л ь н о е , ЛИЧНОСТНО-ЗНаЧИМОе, ЛЮДИ,, в л а д е ю щ и е НеСКОЛЫШМИ ЯЗЫК 
выражают только на родном языке. [2] 
В отличие от других . учебных предметов иностранный язык, янл 
одновременно и «целью и средством обучения». Остановимся на рассмоц 
существенных особенностей специфики иностранного языка. 
Беспредметность иностранного языка заключается в том, что его усвоепш 
дает человеку непосредственных знаний о реальной действительности (в. отличие і 
математики, историй, географии, биологии, химии, физики и др.), а язык явля 
средством формирования и затем.:формой существования и выражения мысли 
объективной действительности, свойства, закономерности которой являй 
предметом других дисциплин. Он только носитель этой информации, форма 
существования, в индивидуальном и. общественном сознании. Соответственно, 
процессе обучения иностранному языку нужно сначала определить предмет учебном 
деятельности. В качестве такого предмета, могут выступать, например, сведения Об 
истории культуре, традициях народа, говорящего на этом языке, или социальны! 
житейские, научные проблемы, подлежащие решению •• • 
Иностранный язык требует работы —. ежедневной и систематической и 
мотивированной. Обучающийся должен знать,, ради чего он это делает, и иметь чсі КО 
поставленную конкретную цель изучения иностранного языка Цель может состоя 11. І 
том, чтобы, например, овладеть английским языком и в дальнейшем имен. 
возможность непосредственного общения со сверстниками или уехать на обучение и 
англо-говорящие страны и т.д. 
ЛИТЕРАТУРА: 1. Г>им И.Л., Гез Н.И. «Методика как базовый элемент в изучении ИЯ» 2 
Ляховицкий М.В. «Классификация трудностей по каждому виду речевой деятельности». 
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IMPROVING LANGUAGE LEARNING AND TEACHING 
THROUGH ASSESSMENT 
Міщенко В.Я. (м. Харків, Україна) 
The connections between assessment and learning are considered. Fully comprehensive 
assessment of the four skills is deemed to be crucial. A single measure cannot serve as a sufficient 
rpoxу for a test taker's overall proficiency in all modes of communication. 
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Since every EFL teacher seeks to promote learning and performance, he/she should be 
aware of the great influence that assessment is likely to have on teaching and learning.This 
phenomenon is referred to as washback [1]. It has been alternatively defined as "the 
connections between testing and learning" [3, p. 298] 
What is tested will most probably affect not only what teachers teach (and what 
students learn) but also how it is taught and learned - the rate and sequence, and the degree 
and depth, for example. 
In some regions of the world, where language proficiency tests like the TOEFL test 
and the TOEIC test have been introduced, higher performance has been achieved over the 
years as a result of instructional emphasis on the language skills that are being tested. 
Originally, the TOEIC test program included a multiple-choice test of listening and 
reading skills. That was accounted for by a number of practical reasons.Educational Testing 
Service (ETS) introduced the TOEIC Speaking and Writing tests in 2006, Similarly, until 
2005, the TOEFL test offeredonly listening, writing, and reading components. The strongest 
argument in favor of adding a speaking component to the current TOEFL battery was 
criticism that, although students scored high on the original TOEFL Listening and Reading 
test, some could not communicate orally in academic situations. 
It has become clear that, although listening and reading tests can indirectly indicate . 
(speaking and writing ability, they provide no comprehensive assessment of communicative 
abilily. 
Still, we must admit that choosing to test only speaking at the expense of other 
language skills risks neglecting to a certain extent writing, listening, and reading, which 
may eventually result in lower skill levels in these areas[4]. 
The question of whether language ability is a single, unitary trait or whether it is 
divisible into distinct, components has been of interest to applied linguists fordecades.As a 
result of recent studies, researchers [2]have concluded that there are multiple components to 
language skills, and that the so-called factors represent both a prominent general language 
ability that is common to all domains, as well as specific abilities that are unique to each of 
the four domains. 
Despite the fact that the four skills are strongly correlated, a measure of one 
cannot serve as a sufficient proxy for a test taker's overall proficiency in all modes of 
communication in English, including listening, reading, writing, and speaking.The 
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distinctions, both logical and empirical, are great enough for them to be measured 
separately. Therefore, failing to measure all of these significant aspects of proficiency may 
leave undesirable gaps in a test taker's language proficiency profile. 
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WAYS OF MOTIVATING STUDENTS IN THE CLASSROOM 
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The methods and techniques for improving the students' motivation to learn foreign languayy are discussed ' " . 
The key words: student, motivation, work, skills, knowledge. 
The word "motivation" is typically defined as the forces that account for the arousal, 
selection, direction, and. continuation of behaviour. Actually, it is often used to describe 
certain'sorts of behaviour, A student who studies hard and tries for top grades may be 
described as being "highly motivated", while his/her friend may say that he .is "finding il 
hard to get motivated".' Such statements imply that motivation has a major influence on out 
behaviour. . , . . . ' . 
Now, let me to discuss some ways of motivating, students; which I try.to use in my 
teaching carrier. 
"Pair Work" or "Group work"-: One of the. successful ways, if the teacher is resourceful 
and skilful enough, to motivate his/her students to participate in the lesson is to. use "pair 
work" or. "Group-work" appropriately.Eanguage is . best learned through the •'close 
collaboration and communication among students. This type of collaboration results in 
benefits for all or both learners. In fact, learners can help each other while working on 
different types of tasks such as writing dialogues, interviews, drawing pictures and making 
comments about them, play roles, etc... •-. 
As far as we know learners have differences in mastering skills. While one student is 
good at drawing, another can be good at expressing ideas; a third other student can be good 
at role play and imitation. Some students find it less stressful, more comfortable to learn 
certain rules or usages' of language from their groupmates than from their teacher. Finally, 
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imunicative language teaching requires a sense of community and an environment of 
імг.і and mutual confidence which "pair work" or "group work" can provide. 
The seating of the students: The way the students are seated in the classroom will often 
determine the dynamics of the lesson. Indeed, a simple change in the seating pattern car 
m.ike an incredible difference to group coherence and student satisfaction, and we've seen 
пину other cases where seating has been a crucial element in the success or failure of the 
Il .он. The seating pattern you use may, in some cases, not be fully under your control - '\ 
iiH example the desks are fixed to the ground or the university has strict rules about not 
moving the furniture. Student numbers are also: going to be an issue. We'll talk aboir 
rage size classes like at our academy- anything from. 10 to 15. Teachers have differe;;* 
preferences for seating arrangements - groups seated round small tables is often one choice 
I his is probably the best option for the larger classes in this range, but for smaller numbers 
и и I with adult students we think the horseshoe shape, which we find has all of the 
Milvantages of groups, and none of the' disadvantages. A horseshoe may be desks in a U-
llmpe with a hollow centre, students in a semicircle on chairs with arm-rests and no desks, 
in students seated around three sides of a large table, with the teacher at one end. In.any 
і use, whatever seating pattern you choose Or is imposed on you, the class is likely to be 
more successful if you keep the following principles in mind: 
a) Try and maximize eye contact. Both teacher to student and student to student. In full 
і lass phases of the lesson, if the person who is speaking does not have eye contact with the 
Others, then.attention is likely to drop. This is the main reason we personally think the 
horseshoe shape to groups is better. 
b) Make sure students are seated at acomfortable distance from each, other. Make si •••-.
you don't have one student sitting alone or outside the groups. Besides, try to leave a fair 
empty, but not so much a space because large, distances between the students will tend Lc 
lend to less active student participation in, the. lesson, c) Think in advance about how y c : 
will organize changing partners or changing groups.. 
Role play: This is another teclmique often used by.our teachers. Teachers are. advised 
to use the role- play. activity in order to motivate, their students and to help the less 
motivated learners take part in the lesson. Besides, certain tasks in the student's book (Clivc 
t ixenden, Christina Latham-Koenig, New English File) are followed by a role- play actiyit) 
where it becomes a necessity to undergo^ such ah activity. A..S good examples of that we car 
slate: the hide (item) artdguessing game, dramatizing an interview of customer and shot? 
assistant, tourist and guide, doctor aiid patient conversation, etc.... according to the syllabus 
Using iPods: Do your learners carry iPods or cellular phones? Don't curse and swear 
at them for using technology in their lives. Turn it to your advantage! A number of gocd 
websites now exist that can get you and your students up and running using this latest new 
lechnology for language learning and practice. Here are some useful websites for more 
podcasting information: 
Podcast Pickle http://www.podcastpickle.com 
Internet TESL Journal http://iteslj.org/links/ESL/Listening/Podcaiits/ 
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